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Abstract 
School satisfaction represents the cognitive assessment of the school life quality including multiple components aimed at 
four directions of action: the students’ relationships with their colleagues, the relationships with their teachers, the 
relationships with the teaching-learning process and the relationships with their own school performance. Since quality of 
school life is closely related to the educational system and therefore to the teaching-learning system, the school is obliged to 
identify the student’s needs and expectations. School satisfaction was positively associated with the increased motivation for 
learning, the students’ school performance being directly influenced by the ability of individuals to understand and regulate 
their emotions. In such cases, we identify the concept of emotional intelligence. Emotional intelligence can be described as a 
model of personality, behavior, which assumes that individuals know themselves and the social world in which they live. An 
essential component of emotional intelligence is self-esteem, which helps the individual to accurately and really relate to 
people and events around him, and to the performance obtained. This paper aims to decipher the triadic relationship of inter-
conditioning between emotional intelligence, self-esteem and the performances achieved in obtaining the school satisfaction. 
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„All learning has an emotional base“ 
(Plato) 
The school satisfaction issue is an important element for both psychologists and teachers, being a debated 
phenomenon in all education systems and education policies, focusing on the need to ensure equal opportunities 
in education for all students regardless of gender, social class, ethnicity, race, environment, etc., in an effort to 
facilitate obtaining high performance in learning for all children. 
School satisfaction represents the cognitive assessment of the school life quality including multiple 
components which cover four directions of action:  
∞ the relationships with their colleagues,  
∞ the relationships with their teachers,  
∞ the relationships with the education process, 
∞ the relationships with their own school performance. 
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Performance indicates the level of achievement of a learning task, but also of the specific skill acquired, 
being an observable and measurable behavioral indicator through educational assessment tools. School 
performance shows skills specific to: 
∞ the cognitive development (as declarative and procedural knowledge), 
∞ the psychomotor development (as abilities and skills), 
∞ the socio-emotional development (as attitudes, relational behaviors and emotional states). 
The positive expression of school performance is known as school success and requires the student to 
succeed to build a repertoire of skills in a given period of time to high standards of evaluation. The negative 
expression of the school performance is known as school failure and shows performance under minimum school 
standards. 
Because school satisfaction is related to school performance positive side underlined as success, it is 
important to identify the factors that contribute to obtaining performance as obtaining high performance 
demonstrates an increased efficiency of the student’s learning that leads to academic success. 
The need for factorial approach of school success can be justified as educational intervention. 
The school success factors can be: 
- exogenous (family, socio-cultural and pedagogical such as family’s interest for the learning activity, 
the economic and cultural level of the family, socio-emotional climate of the family, lifestyle, values and 
behavioral norms promoted by family and society, school prestige, educational climate, effective 
communication, relationship type) or 
- endogenous (physiological and psychological factors such as physiological balance, analysers 
particularities, nervous system functioning, general health, the student’s personality, proper development of 
mental processes, emotional strength, learning style). 
School success triggers school satisfaction perceived as a positive affective state of contentment, joy, peace 
of mind with a stimulating effect for all departments of the psychic life. 
Referring to the performance and its role in the emergence of satisfaction, Bandura (1977) talks about the 
feeling of self-efficacy, highlighting the role of personality. Self-efficacy is defined as an individual assessment 
of her/his capabilities to organize and carry out the actions necessary to achieve a performance, being a central 
factor of the school success. It is different from self-esteem which acts as a global assessment of the individual’s 
personality. 
We must specify that the student is not indifferent to what is happening inside and outside him/her. All 
internal and external events can have a more or less intense echo in his/her own being. 
Educational practice demonstrates that ratios of satisfaction or dissatisfaction towards the learning activity 
may occur, accompanied by pleasure or displeasure, approval or rejection, which reflects the concordance or 
non-concordance between the student’s experiences and his/her learning activity. 
It has been tried over time to find explanations for human emotional behavior. 
The emergence theory considers the emotional behavior as a sudden and special mobilization of the body’s 
energy to deal with unexpected situations or a threat that seems imminent. Its related theories claim that 
emotions are states of exceptional activation of the body. Customizing to the school activity, the student is in a 
constant solicitation assuming an accumulation of emotions and feelings that support the learning activity. 
J. F. Herbart argues through the intellectualist theory that affective states have their source in the tension of 
the mental representations or ideas and in the conflicts that occur between them in different situations. The 
representation of the school success produces a sense of satisfaction, while the image of the school failure causes 
sadness, anger, in this case treating about the anticipation that occurs mentally, of the learning activity effects. 
We might say that although the affective processes are clearly bounded by the cognitive processes, they are 
closely related to them. When the affective (emotions, feelings, passions) is in agreement with the intellectual 
(ideas, concepts, representations), for the energy supporting of the latter, the efficiency of the learning activity is 
higher and it can facilitate the student’s school success, thereby satisfaction. 
What triggers, but supports and directs the student behavior in the learning activity, by all the motives and 
impulses predominantly internal, is motivation. 
Motivation is therefore a prerequisite for the educational activities, being actually the cause for which the 
student learns or not. Being motivated to the learning activity is to be driven by reasons, to be in a state that 
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generates energy, a mobilizing state directed towards achieving goals. In this case, the student is involved in the 
learning task, is trained, the task putting an attraction on him/her, a tendency of attachment and responsiveness. 
In this case, the teacher and the educational process are responsible to trigger motives for learning, to be 
motivated all the time. 
In relation to the learning activity, motivation acts as a vector, directing the student’s behavior to educational 
objectives achievement. Being a variable which provides the internal organization of the behavior, motivation is 
the factor stimulating the learning activity, favoring the obtaining of a higher quality results in school activities. 
Positively motivated behavior will lead to achieving success in the activity, and the lack of motivation leads 
either to poor performance or even failures. 
Experts who have examined motivational phenomena, show that motivation interposes between the learning 
task and its realization, thus becoming an intermediate variable acting for school success. In turn, school success 
is a motivational impulse for better results in all tasks accomplishment and thus becoming a strengthening 
factor. 
It is a very close relationship between motivation, emotion and performance, which can lead to satisfaction or 
dissatisfaction. By referring to the school exigencies, the student goes through a series of emotional tensions, but 
for the satisfaction appearance, it is necessary for students to be positively oriented and to respond favorably to 
the requirements. 
In fostering motivation for learning it is necessary to consider the skills and abilities of each student. Strong 
motivations, but in disagreement with the intellectual abilities, can have impacts contrary to those expected. The 
goal failure and not being supported by a positive motivation at the affective level, leads to the loss of self-
confidence and to a sense of failure. 
Many authors agree that performance is closely related to motivation and satisfaction, but there wasn’t a full 
agreement between the two concepts, because of the complexity of the phenomena. 
Over time, there were three ways to address these issues (Zlate, 1981): 
• Motivation and satisfaction are two independent phenomena. Gellerman distinguishes between the two 
concepts. In this sense, motivation represents the influence that makes the individual to consciously act in a 
particular form, in other way than that this influence did not exist, and satisfaction refers to the events giving rise 
to the subjective feeling of pleasure, a feeling that can be expressed or described by the individual, but can not 
be seen from outside. The same external event can have two types of effects: produces only pleasure – 
satisfaction, without modification of the behavior or motivates – changing the behavior. 
• The relationship between motivation and satisfaction is perceived unilaterally. In 1970, Wolf considered 
motivation a force, an impulse directed towards the obtaining of a final state of satisfaction. For the author, only 
motivation influences satisfaction. The individual seeks the contact with the favorable, pleasant stimuli, 
maximizing the satisfaction, avoiding negative stimuli, respectively dissatisfaction. 
• Between motivation and satisfaction there is an inter-influencing relationship. From this perspective, it is 
argued that satisfaction determines motivation indirectly through the valence or attractiveness of the rewards. 
In this context, Zlate (1981) considers that: 
• The state of satisfaction or dissatisfaction is an indicator of how efficient or inefficient the functioning of 
motivation is. The state of satisfaction corresponds to an optimal and inverse motivational consumption; 
• Motivation and satisfaction appear in a double quality, both cause and effect. Motivation is a cause, and 
satisfaction is a final state. There are also cases when intensely experienced satisfaction can become a source of 
motivation; 
• Motivation and satisfaction relate together to the performance that they can influence positively or 
negatively. 
Regarding the relationship between satisfaction and performance, the results of the researchers show the 
existence of a positive correlation between the two variables. These elements were demonstrated in our micro-
research which was conducted on a group of 90 subjects - students aged between 14 and 18, so that the results 
showed that school performance correlated with school satisfaction. It has also been demonstrated 
experimentally the close relationship between the level of aspiration and school performance. If the learning 
activity is positively reinforced through rewards, the level of aspiration increases in the attempt to overcome 
their own limitations. The more satisfied they are with the behavior and attitudes of teachers, colleagues, the 
1833 Carmen-Mihaela Vărăşteanu and Alina Iftime /  Procedia - Social and Behavioral Sciences  93 ( 2013 )  1830 – 1834 
curriculum, the school climate, more positive school performance outlined in products of the learning activity 
and grades obtained they will have. The aspiration level usually betrays the need of self-fulfillment and self-
knowledge, explaining, in part, the extent to which the student engages in a given school task. The high level of 
aspiration can lead to a strong self employment in accomplishing the task. 
The changes of the level of aspiration in the modification of school performance highlights the self-regulating 
nature of the student’s activity, school performance of students, being directly influenced by the ability of self-
knowledge and the ability of individuals to understand and regulate their emotions, and in this case we are 
talking about the concept of emotional intelligence. The recent researches have focused on highlighting the role 
of emotional intelligence in achieving school satisfaction. D. Goleman believes that emotional intelligence is the 
ability of the individual to motivate himself / herself and to persevere in the face of frustrations, to restrain 
impulses and to delay satisfaction, to regulate moods and to prevent troubles to darken thinking, to be persistent 
and to hope. 
Heim (as cited in Roco, 2001, p. 142) states that emotional intelligence means: 
∞ to be aware of what you feel and what the others feel and to know what to do about it; 
∞ to know what is good for you and what is bad  for you and how to go from bad to good; 
∞ to have emotional awareness, sensitivity and capacity of management in order to help you 
maximize in a long-term happiness and survival. 
Emotional intelligence can be described as a model of personality, behavior, which assumes that individuals 
know themselves and the social world in which they live. It has two dimensions: 
- an intrapersonal dimension which refers to awareness and self-assessment (awareness and 
understanding of the emotions), self-control (stress management and impulses control) and self-motivation 
(optimism, gratitude and positive attitude) and 
- an interpersonal dimension referring to recognizing the emotions of the others, the empathy and the 
management of the interpersonal relationships by establishing and maintaining the relationships and the 
orientation to the group. 
Emotional intelligence was considered to be distinct from general intelligence and crucial in the prediction of 
some successful situations in real life. In a study realized on school age students, by Marquez, Martin, and 
Brackett (2006), emotional intelligence measured by MSCEIT (Mayer Salovey Caruso Emotional Intelligence 
Test, the Spanish version, 2002) relates moderately with social skills and academic success, even after the 
control of the variables confused with the personality and the general intelligence. 
Our research revealed that emotional intelligence correlates positively with school performance, highlighting 
that the educational route of a student is especially better as he/she demonstrates his/her ability to understand 
and regulate emotions. The benefits of emotional intelligence that can be mentioned:  
∞ increased performance,  
∞ improved motivation,  
∞ confidence,  
∞ satisfaction. 
An essential component of emotional intelligence is self-esteem, which helps the individual to report fairly 
and really to people and events around him/her, implicitly the performances obtained. 
Self-esteem is defined as a set of attitudes and opinions that individuals use in their relations with the outside 
world. To believe in personal success, to mobilize depending on the purpose to be achieved, to experience 
failure more or less deeply, to improve personal performances based on your previous experience, all these are 
attitudes directly related to self-esteem. In other words, self-esteem is a mental disposition that prepares 
individuals to act according to their expectations about success and personal determination. People with high 
self-esteem have clear and stable opinions about themselves as they do not depend too much on the context, they 
talk about themselves in a trancent, consistent, positive way; they risk to excess in certitudes and simplifications; 
they work effectively, they take themselves into account in making decisions, they persevere in their decisions. 
Self-esteem is how we evaluate ourselves in relation to our own expectations and the others and it is directly 
proportional to the value awareness. Value is given by the aggregate past, present and future behaviors, actions 
and potentialities. The teacher has the duty to help the student in self-knowledge, because positive self-esteem is 
based on positive perception about our own behaviors. 
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According to the literature, self-esteem has 4 main components: 
∞ sense of security, 
∞ self-knowledge, 
∞ sense of belonging (to a family, a group, a socio-professional category, etc.), 
∞ sense of competence. 
When self-esteem is high, the individual does not cease to believe that he/she deserves to succeed and does 
not spare any effort towards reaching the goal. It is an attitude that attracts the success, confirming the 
confidence and makes possible the appearance of the satisfaction. 
Although there is no miracle prescription for rapid improvement of self-esteem, many psychologists 
recommend a series of „steps“ that can be treated as solutions: 
• In relation to self-esteem, it is recommended: self-knowledge, self-acceptance, honesty with yourself. 
• In relation to action: acting, silencing of the interior critics, accepting failure. 
• In relation to others: self-assertion, empathy, reliance on social support. 
The educational process is a complex process that involves both teachers and students in complex decision 
situations. We believe that an important goal for teachers is to know the motives, motivations and type of 
intelligence that guide students in school activities. Also, the teacher is obliged to help the student in the 
complex process of self-discovery and to adapt their content, teaching style to students’ psycho-individual 
particularities. 
We believe that the emotional intelligence which includes emotional processes and self-image, is the frame 
where the internal motives of students are formed and give dynamic and energetic empowering to the learning 
activity. 
Awareness of their capabilities, anticipation of goals and outcomes, positive reporting about to performance 
lead to school satisfaction appearance. 
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